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ODA Executive Summary
2016-2017 Academic Year

Introduction
Open Doors Academy (ODA) is a comprehensive learning program that works closely with
schools to provide extensive year-round, out-of-school learning. ODA currently serves three
school districts; ten middle schools and three high schools in the Greater Cleveland Community.
Open Doors Academy’s primary clients are middle school and high school students ages 10-18.
Youth can enroll in the program starting in their fifth or sixth grade school year. If they continue
through their eighth-grade year then they are eligible for the high school program, which is
focused on college preparation and post-secondary education. As a holistic program, ODA
addresses soft skills that are critical to a child's overall development. These include cultural
diversity and sensitivity, communication and conversation, understanding of world issues, health
and well-being, and character development.
Open Doors Academy provides year-round quality enrichment programming that addresses the
unique developmental needs of our students. Member youth participate in project based learning
experiences such as core enrichment programs, academic tutoring built around their
developmental needs, full-day summer camps, and service learning trips. Throughout the school
year, Open Doors Academy operates an extended learning program Monday through Friday,
from 2:30pm to 6pm. Our daily, direct-service programming includes project-based learning
experiences that incorporate core academic standards while addressing the larger global issues
that our youth face in their development from adolescence to adulthood. To address the academic,
social, and emotional regression of our students during summer months, ODA schedules
enrichment summer camp programs in partnership with local corporations and organizations.
Beyond middle school, Open Doors Academy seeks to ensure that our youth have the
opportunity and support that they need to graduate from high school, and complete a postsecondary degree at a college institution or trade school. ODA is grounded in the belief that it
takes a community to raise a child. The family engagement component contributes to the
wellbeing of our students by creating opportunities for families to come together and spend time
in a healthy and safe atmosphere. Additionally, ODA works to enhance parents’ knowledgebase
and toolset for how to support their child emotionally, psychologically, financially, and
physically throughout adolescence.
Target Population & Students Served
For the 2016-2017 academic year, ODA supported more than 462 students (known as scholars at
ODA) on 10 middle school campuses and 3 high school campuses across the Cleveland,
Cleveland Heights and Euclid School Districts. ODA students represented 16 specific middle
and high schools, primarily in high-risk, low-income, urban neighborhoods. Approximately 89%
of students served by ODA come from moderately low to extremely low-income households.
72% of ODA scholars are living in a single parent home, and an additional 8% are living with a
grandparent or guardian. 51% percent of scholars are female, 49% male. 88% identify as
African-American, 5% bi-racial, 6% Hispanic, and 2% Caucasian. A visual demographic of
students served is listed below.
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ODA Demographics Dashboard

7

Organizational Goals and Benchmarks
Open Doors Academy utilizes both long-term and short-term goals to drive the success of the
organization, produce a strong return on investment, and ensure a strong commitment to the
mission. Short-term goals are used to provide immediate feedback for program improvement,
shifts in services, and staff development; whereas, long-term goals are leveraged to ensure that
the work being done is impacting those served, not simply in the day to day, but in preparing
young people to thrive in life.
Open Doors Academy “ODA” has four core long-term goals that drive the work of the
organization forward. ODA is focused on ensuring that the organization is not simply doing
“good work”; rather, they are committed to creating “great impact” in the young people they
serve. Therefore, the long-term focus is to create strong, independent, and civically minded
young people who are educated in a trade or field and are able to stand on their own feet as a
young adult.
Short-term performance outcomes are divided into four core program areas: middle school
enrichment programming, summer programming, high school programming, and parent
engagement programming. Each core area has two or three short-term performance goals that
are addressed annually. The short-term performance goals and benchmark indicators are
evaluated monthly and quarterly when appropriate. They are used to evaluate individual campus
performance and determine need for improvement in the upcoming year. Based on the results of
the objectives below, ODA has made a strong commitment to analyze academic performance
more closely and develop strategies for improving overall academic performance of its students.

Long Term Goals and Benchmarks
Objective L1: High School Graduation
100% of youth who participate in a minimum of three consecutive years of middle school
programming will graduate high school (Benchmark of Success: High School Graduation/
Diploma).
In the 2016-17 school year, 34 eligible graduating seniors completed their senior year of high
school and received their high school diploma. This data was collected through attendance at
high school graduations and communication from each high school that the students successfully
completed the necessary requirements for graduation. Table L2a below provides a breakdown of
the post-secondary placements for these graduates.
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ODA believes that a high school diploma is necessary, but not sufficient in the effort to lift our
scholars out of poverty. Therefore, it is our responsibility to promote, encourage and support our
scholars in both identifying, selecting, and initializing a post-secondary program. Therefore, the
next two goals (L2 and L3) are defined to serve as benchmarks for furthering the education of
those whom they serve and focusing our efforts on the long-term impact of those they serve.
Objective L2: Post-Secondary Placement
ODA works to achieve a minimum of 95% of scholars who participate a minimum of three
consecutive years of programming will complete a minimum of two years in a post-secondary
placement or secure employment by meeting one of the following benchmarks of success:
• Completion of an Associate’s Degree
• Completion of a Bachelor’s Degree from an Accredited University
• Completion of a Trade School or Apprenticeship Program
• Two-year completion in a Service Program (Americorps, City Year, etc.)
• Placement in a Military Program
Findings from the 2016-17 school year indicate that in this year alone, 94% (32 out of 34)
graduated high school scholars have enrolled in a post-secondary option. Currently two
graduated high school scholars are not enrolled in any post-secondary training. Utilizing data,
ranging from 2009 thru 2017, out of 160 scholars who have graduated high school upon
completion of the ODA middle school program, 97% have enrolled in a post-secondary
education option and 94% have completed or are still currently enrolled. Table 1 below provides
a listing of current graduating scholars and their post-secondary selections. Table L2b below
provides a breakdown of the enrollment in post-secondary over the past 8 years (2009 thru 2017).
Table L2a: Post-Secondary Placement of all graduating seniors, class of 2017
Post-Secondary Placement
% of Scholars
Four Year In-State College
21 Scholars (62%)
Four Year Private/Jesuit College
3 Scholars (9%)
Community College
7 Scholars (22%)
Working an hourly wage position
Military
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2 Scholars (6%)
1 Scholar (3%)

Table L2b: Percentage of graduated high school scholars currently enrolled or having
completed a post-secondary option between 2009 and 2017.
Scholar Enrollment
Associates Degree Program
22 Scholars (14%)
Bachelor’s Degree Program
75 Scholars (50%)
Trade School/Apprenticeship
4 Scholars (3%)
Service Program
0 Scholars (0%)
Military
3 Scholars (2%)
Completed Post-Secondary Option
38 Scholars (25%)
No Post-Secondary Path Chosen
5 Scholars (3%)
*Started Post-Secondary but did not complete
4 Scholars (3%)
Objective L3: Post-Secondary Completion
ODA works to ensure a minimum of 90% of youth who enter a post-secondary placement will
successfully complete his/her stated program within 6 years.
Findings from this year’s review of scholar enrollment in a post-secondary program demonstrate
that 0 (zero) scholars currently enrolled in a post-secondary education program completely
dropped out or left the program all together. However, the organization did experience a few
scholars struggling to survive the system, and a few selecting to take a semester off to raise
financial resources for his/her program. Two scholars are currently in their 7th year of
educational pursuits finishing up their bachelor’s degrees. Both scholars were required to take
time off of school to address personal and family health issues.
Over the past 8 years (2009 to 2017), ODA has had four scholars withdraw from his/her postsecondary program all together, after initiating a program, and five scholars who never pursued a
post-secondary option. Table L2b provides a breakdown of post-secondary placements and
retention rates between 2009 and 2016.
Objective L4: Sustained Employment Post Graduation
ODA works to achieve a minimum of 90% of youth will successfully secure employment postgraduation and maintain secured employment for a minimum of one year.
Findings from this year’s review of scholar employment post-graduation demonstrate that 98%
of youth who have graduated from a post-secondary education program are gainfully employed.
Over the past 7 years, 100% of those scholars who have graduated from a post-secondary
education program have demonstrated sustainability in maintaining secured employment for a
minimum of one year. Table L4 provides a list of graduates and their current position of
employment.
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1.
2.
3.
4.
5.
6.

Table L4: Post-Secondary Graduation and Sustained Employment
Scholar Name
University
Graduated
Degree
Alicia Delic
Northwood
2012
BBA Fashion
University
Marketing and Mgmt.
Phylicia Delic
Northwood
2012
BBA, Business
University
Administration
Samantha
Valdosta State
2013
BS in
Adkins
Athletic Training
Grace Walters
Cleveland State
2013
BSN, RN
University
Nursing
Megan McCoy
Cornell
2013
BA French Studies
University
Avery Tucker
Ohio
2013
BA in Plant Biology
University

7.

Dwight
Williams

University of
Akron

2014

BA in Social Work
MA in Social Work

8.

Lydia Craddock

2014

BFA in Visual Arts

9.

Tatiana DuboseButler

Armstrong
State
University
Harvard
University

2014

10. Ashley Grimes

Emory
University

2014

BA in Psychology
M.Ed in Higher
Education
B.S. in Anthropology

11. Alexandra
Miller

Columbia
University

2014

B.S. in Biochemistry

12. Lache’ Thomas

Lincoln
University of
PA
Ohio
University
Oberlin College
University of
Cincinnati
Purdue
University
Kent State
University

2014

B.S. in Criminal
Justice

2014

B.A. in
Communications
B.A. in French
B.A. in Elementary
Education
B.S. in Aviation
Management
B.A. in Elementary
Education

13. Taylor Smith
14. Emily King
15. Chelsea
Williams
16. Markus Primes
17. Taylor Reynolds
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2014
2015
2014
2014

Job
Gross Margin Analyst at
Corporate Macy’s, NYC
Marketing Specialist with
Paige Novick, NYC
Physical Therapy Assistant at
Novacare
School Nurse in Chicago
Pursuing J.D. at New York
University
Fullbright Scholar studying
plant biology and language in
China
Social Worker at the Akron
Metropolitan Housing
Authority
Middle School Art Teacher in
Florida
Staff Assistant for Harvard
College Fund
Peace Corp – Preventative
Health Volunteer in Senegal
(2015-17) Pursuing Masters in
Social Work at Case Western
Reserve University
Weill Cornell/
Rockfeller/Sloan Kettering TriInstitutational MD-PhD
Program at Cornell University
Pursuing J.D. at Howard
University
Marketing Director with AES
Management Company
Teaching English in France
Kindergarten Teacher in
Talahasse, Florida
Systems Engineer at CSSI, Inc.
Pursuing M.A. in Reading at
Notre Dame College

18. Ajia Mason

Bowling Green
State
University
Lakeland
Community
College
Brown
University

2015

Ohio State
University
Ohio State
University

2016

23. Erik Erdman

Tiffin
University

2016

24. Corbyn Wright

Spelman
University
Hogeschool
voor
Economische
Studies
Amsterdam
South Puget
Sound
Community
College
Miami
University
University of
Toledo
University of
Michigan
New England
Conservatory
of Music
North Carolina
University

2016

2016

B.A. in Medical
Sciences

Ohio
University

2017

B.S. in Computer
Science

19. Kareen Sanders

20. Lorin Smith

21. Ciaran Coen
22. Liam Corrigan

25. Michael-Mackie
Kwist

26. Courtney
Gilliam

27. Cornelius Pewu
28. Bryan Kent
29. Kyle Finnegan
30. Kate Miller

31. Michelle
Williams
32. Sam Spry
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2014

2016

2016

B.S. in Apparel
Merchandising and
Product Development
Associates Degree in
Human Services

Merchandise Assistant
Manager at Chicos

B.S. in Public Health
and BFA in Visual
Arts
B.A. in Globalization
Studies and Portuguese
B.S. in Health
Information
Management and
Systems
B.S. in Criminal
Justice, Digital
Forensics, Homeland
Security, and
Terrorism
B.S. in Health Sciences

Teaching Assistant at Brown
University

Analytics Team Member at
Amazon.com

Globetrotting the World and
teaching Portugese in NYC
Analyst with Toyon
Associates, Inc.

Consultant, Advanced
Technical Intelligence Center
(ATIC)

Pursuing Masters in Nursing
and Aesthetics
Starting Graduate School

2016

B.A. in International
Business and
Management, Finance

2017

Associates of Applied
Science in Welding
Technology

Welder at Olympia Iron Works

2017

B.S. in Kinesiology

2017

B.S. in Electrical
Engineering
B.A. in Political
Science
B.M. in Piano
Performance

Mortgage Banker at Quicken
Loans
Maintenance Engineering CoOp at PCC Airfoils
Joined Police Academy and
Cleveland Police Force
Pursuing Masters Degree in
Piano at Mannes School of
Music in NYC
Studying Small Animals at
Virginia-Maryland College of
Veterinary Medicine
Software Developer at JP
Morgan

2016
2016

33. Trent Bailey

Iowa
University

2017

B.A. in Education

34. Adria Adams

Cuyahoga
Community
College

2016

Associates of Applied
Science in health
information
management

35. Will Walters

Ohio State
University
Baldwin
Wallace
University

2017

B.A.in Music

2017

B.A. in Social Work

2016

State Tested Nursing
Assistant

Pursuing Masters in
Adolescent Sexual Abuse
Counseling at Case Western
Reserve University
Nurses Aide at Home Health
Care

2017

B.A. in Business
Management

Operations Manager at AES
Management

36. Aminah Vargas

37. Mary Jane Willis Cuyahoga
Community
College
38. Tony Smith
Ohio
University
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Finishing Teacher Certification
and applying to Graduate
School for Education
Pursuing B.S. in Health
Information Management at
University of Cincinnati and
working as a Coding Specialist
at UH/ Track coach for
Roxboro Middle School
Freelance Musician

Short-Term Goals and Benchmarks
Middle School Social Emotional Development Goals
Objective S1: Self-Regulatory Behaviors
Scholars will demonstrate marked growth in the metacognitive, cognitive, and affective selfregulatory behaviors associated with successful life outcomes and academic performance.
Methodology: Objective S1 was measured through two administrations of the School Strategies
Scale (Harper & Tuckman, 2005; Appendix A), a 38 Likert-scaled measure that assesses the
frequency with which students perform self-regulatory behaviors within the following domains:
time management, taking responsibility for life outcomes, using classroom strategies, and test
preparation. The School Strategies Scale targets the extent to which students manifest thoughts
and behaviors that are consistent with four key principles: the ability to use resources in the
environment to support success, taking responsibility for one’s outcomes, using feedback to
improve performance, and taking reasonable risk. The extent to which students manifest these
skills will support the realization of a number of stated long-term goals for ODA including high
school graduation, post-secondary placement and completion, and sustained employment postgraduation. Descriptive data will be reviewed to assess Objective S1. A paired t-test will also be
used to compare formative and summative data to determine scholar’s growth in self-regulatory
cognitions and skills.
Findings: With respect to Objective S1, these data suggest a statistically significant difference in
confidence score between the fall and spring (t(243) =9.09; p<.01). The combined average score
across settings for academic confidence was significantly higher in for the posttest administration
of the School Strategies Scale than it was for the initial administration in the fall. This would
suggest that scholars in the Open Doors program reported significantly higher rates of
confidence after six months in the ODA program than they did at the beginning of the academic
year. Additionally, while not statistically significant, scholars demonstrated moderately high
rates of academic responsibility and regard for learning after six months in the ODA program
(see Appendix F for data tables). Taken together, these results suggest that ODA programming
has significantly enhanced student confidence and contributed to the internalization of behaviors
that lend themselves to student success.
Figure S1: Change in Confidence Score over Year
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Objective S2: Perseverance
Scholars will express persistence of effort in overcoming obstacles and challenges to academic
achievement while demonstrating successful academic performance.
Methodology: Objective S2 was measured by formative and summative administration of the
Grit Scale (Duckworth et. al., 2007; Appendix B), which assesses a student’s ability to sustain
efforts and energy towards long-term goals. Descriptive data was reviewed to assess Objective
S2. A t-test was also used to compare formative and summative data to determine changes in
scholar’s level of persistence over time.
Findings: With respect to Objective S2, there was also a statistically significant increase in
scholar’s grit score between the fall and spring administration of the survey (t(188) =4.16;
p<.05), suggesting that students have grown with respect to their expression of academic
resilience by the conclusion of an academic year of ODA programming (see Figure 2 and
Appendix G for data tables).
Figure S2: Change in Grit Score over Year
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Objective S3: Goal Setting
Scholars will demonstrate enhanced valuation and goal setting with respect to summer
programming.
Methodology: Objective S3 was measured by two administrations of a 14-item Likert scaled
assessment of students’ summer camp experience. This instrument was developed and
administered twice during the summer, yielding both formative and summative data. Individual
survey items loaded onto one of four subscales: Efficacy (domain specific confidence), Utility
Value (the perceived usefulness of a learning experience for future aspirations), Interest (the
extent to which an individual finds a new learning experience stimulating) and Commitment (the
extent to which an individual will be effortful in pursuing the goals of the camp program
(Appendix C)). Five hundred sixty-nine surveys were completed by individual participants in 48
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camp programs. For each individual item, respondents indicated a level of agreement on a scale
from 0 (indicating total disagreement) to 100 (indicating total agreement). Descriptive data will
be reviewed to assess Objective S3. A paired t-test will also be used to compare formative and
summative data to determine changes in scholar’s expression of efficacy, utility value, interest
and commitment over time.
Findings: With respect to Objective S3, individual scholars demonstrated significant gains in
their goal setting with respect to summer programming (t(78) =4.19; p<.05). Further, at the
conclusion of summer programming, scholars reported scores that indicated moderately high
levels of efficacy, utility value and interest with respect to the applicability of summer
programming and moderate levels of commitment (see Appendix H for data tables). Taken
together, these data suggest the effectiveness of summer programming with respect to its ability
to shape scholars academic and career goals.
Academic Goals
Objective S4: Literacy Skills
Scholars will continually develop and utilize literacy skills to express their commitment to
academic and lifelong goals.
Methodology: Objective S4 was measured by two specific criteria: the Tuckman Strategies for
Success Model (Tuckman, Abry & Smith, 2002) and the Readability Index. Scholars were
provided with a two sets of open-ended writing prompts and were to respond. These prompts
were consistent with the Strategies for Success Tuckman Framework. This framework identifies
four strategies that support academic and lifelong achievement: 1) Take Reasonable Risk (Set
goals that are challenging and attainable and break tasks down into manageable steps); 2) Take
Responsibility for Your Outcomes (Believe in your own efforts and build a plan); Search the
Environment (Ask questions and build models); and 4) Use Feedback (Monitor your actions and
give yourself instructions). The Automated Readability Index measures the readability of a given
passage by grade level, allowing an evaluator to determine the sophistication of a scholar’s
written response. Responses were evaluated and grouped thematically to determine the extent to
which the themes of the Tuckman framework were adopted and implemented in scholar’s
academic and daily lives. Additionally, to calculate readability, prompt responses from a random
selection of thirty scholars (3 selected from each site from both the fall and spring administration
of the writing prompts) were entered into a word-processing shell to determine the number of
characters, words and sentences from each scholar’s written passage. Readability was then
calculated using the following formula:
4.71 (𝑠/words) +.05 () -21.43
A comparison of descriptive data obtained using this formula was used to determine changes in
scholar’s passage readability index over time.
Findings: With respect to Objective S4, scholar’s failed to express measureable scores on the
Readability Index. This particular scale is derived from ratios representing word difficulty
(number of letters per word) and sentence difficulty (number of words per
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sentence). Scholar’s responses to written prompts were not sufficiently complex or lengthy to
allow for the measurement using this instrument. While this measure is not sufficiently
sensitive to detect improvement in scholar’s literacy skills, there is reason to believe that the
ODA after school programming contributes to academic growth in this area. According to
the Chronicle of Higher Education (2006), providing frequent opportunities for students to
engage in creative and scholarly writing has been shown to improve literacy skills.
Additionally, for both middle and high school students, providing frequent opportunities to
write to a particular topic has been shown to increase critical thinking skills and enhance
confidence for written communication (Quitadamo & Kurtz, 2007). Taken together, this
would suggest that while the instrument selected to measure this outcome was not sufficient
to detect student growth, scholars did gain long-term benefits from the exercise.
Objective S5: Demonstrating Strong Study Habits
Scholars will develop consistent study habits and responsibility for their assignments, while
improving their overall academic performance. Scholars will demonstrate this by writing down
their homework assignments on a daily basis a minimum of 75% of the time each month (16 out
of 21 days each month).
Methodology: Program staff review middle school homework planners daily, and provide
students with feedback on their planner. Students who successfully write down all assignments
receive 1 point, and students who do not, receive 0 points for that day. Students are provided
with feedback on their consistency in completing this task monthly during the mentor/mentee
meeting. Average scores were given across 3 quarters (homework was not measured during the
summer months).
Findings: On average across the course of the school year, scholars successfully wrote their
homework assignments in their planner an average of 75% of the days each month. Overall,
growth was demonstrated across the year, increasing from 75% to 79%, a 4% increase in the last
year, and a 6% increase in the last two years. Mound Campus demonstrated significant growth
between Q1 and Q3 moving from 51% to 76% growth, while others demonstrated moderate
growth between 3 and 5% growth.
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Table S5: % of days scholars wrote homework assignments in their planner
CAMPUS
Q1
Q2
Q3
AVERAGE
E Prep-Cliffs
95%
95%
90%
93%
E Prep Woodland
88%
96%
90%
92%
Euclid Central
81%
75%
87%
81%
Forest Park
68%
78%
71%
73%
Fullerton
72%
34%
54%
53%
Miles Park
73%
70%
75%
73%
Monticello
87%
80%
91%
86%
Mound
51%
80%
76%
69%
St. Paul's
86%
83%
80%
83%
Urban Community
93%
87%
88%
89%
TOTAL
80%
78%
80%
79%
Objective S6: Academic Performance as measured by grade point average
Scholars will demonstrate increasingly strong academic performance by demonstrating
improvement in their overall grade point average throughout the year, with an end year goal of
75% of scholars earning a 2.0 GPA or higher, and 50% of scholars earning a 3.0 GPA or higher.
Methodology: Scholar report cards are reviewed quarterly during mentor/mentee meetings, and
are tracked in a database spreadsheet, in order to assess overall growth in grade point average.
Findings: Several Campuses met or exceeded the 75% (2.0 GPA) goal throughout the year,
including Miles Park, Mound, Monticello, Euclid Central and St. Paul’s. A few campuses saw a
decline in the percentage of scholars throughout the year whom met this goal, while others,
demonstrated small gains in performance. All campuses under-performed in reaching the 3.0
grade point average goal, but the findings of this year’s percentage align closely to those findings
of the past 5 years. ODA does not evaluate increases and/or decreases within a year time frame,
due to natural fluctuations and shifts that can occur in a short period of time.
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Table S6a: % of scholars who earned a 2.0 GPA or higher
CAMPUS
Q1
Q2
Q3
Q4
E Prep Cliffs
83%
84%
98% NA*
E Prep Woodland
50%
63%
71% NA*
Euclid Central
73%
50%
70%
67%
Forest Park
63%
54%
58%
57%
Fullerton
46%
53%
61%
56%
Miles Park
65%
90%
88%
84%
Monticello
83%
71%
69%
67%
Mound
80%
91%
72%
92%
St. Paul's
88%
90%
90%
89%
Urban Comm.

95%

100%

100% NA*

AVERAGE
88%
61%
65%
58%
54%
82%
73%
84%
89%
98%

TOTAL
73%
75%
78%
73%
73%
*note: Select schools use the trimester system and only receive grades three times a year.
Table S6b: % of scholars who earned a 3.0 GPA or higher
CAMPUS
Q1
Q2
Q3
Q4
AVERAGE
E Prep Cliffs
23%
40%
40% NA*
34%
E Prep Woodland
11%
16%
26% NA*
18%
Euclid Central
27%
14%
22%
24%
22%
Forest Park
38%
15%
25%
14%
23%
Fullerton
8%
11%
28%
25%
18%
Miles Park
46%
47%
50%
56%
50%
Monticello
39%
17%
28%
30%
29%
Mound
25%
36%
36%
32%
32%
St. Paul's
44%
41%
31%
32%
37%
Urban Comm.
8%
40%
54% NA*
34%
TOTAL
27%
28%
34%
30%
29%
*note: Select schools use the trimester system and only receive grades three times a year.
Objective S7: Academic Performance in Math and Reading
Scholars will demonstrate increasingly strong academic performance by demonstrating
improvement in their overall math and reading grades throughout the year, with an end year goal
of 75% of scholars earning a “C” or higher in math and reading.
Methodology: Scholar report cards are reviewed quarterly during mentor mentee/meetings, and
are tracked in a database spreadsheet in order to assess overall growth in grade point average.
Findings: Leveraging average mean scores across all four quarters, 4 campuses met or exceeded
the goal (75% of scholars earning a “C” or better) in math and 7 campuses met or exceeded the
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goal (75% of scholars earning a “C” or better) in reading. Several campuses demonstrated
improvement in increasing the percentage of scholars that earned a “C” or better over the course
of the year including E Prep Cliffs (15% increase), E Prep Woodland Hills (31% increase), and
Urban Community School (52% increase) for math; and E Prep Cliffs (15% increase), E Prep
Woodland Hills (21% increase), Miles Park (32% increase), Mound (22% increase) and Urban
Community School (20% increase) for reading.
Table S7a: % of scholars who earned a “C” or higher in Math
CAMPUS
Q1
Q2
Q3
Q4
AVERAGE
E Prep Cliffs
83%
87%
98% NA*
89%
E Prep Woodland
35%
50%
66% NA*
50%
Euclid Central
69%
64%
64%
55%
63%
Forest Park
88%
62%
63%
62%
69%
Fullerton
69%
53%
50%
44%
54%
Miles Park
100%
100%
88%
78%
92%
Monticello
74%
67%
62%
67%
68%
Mound
65%
82%
72%
89%
77%
St. Paul's
80%
76%
66%
73%
74%
Urban Community
48%
100%
100% NA*
83%
TOTAL
71%
74%
73%
67%
71%
*note: Select schools use the trimester system and only receive grades three times a year.
Table S7b: % of scholars who earned a “C” or higher in Reading
CAMPUS
Q1
Q2
Q3
Q4
AVERAGE
E Prep Cliffs
85%
91%
100% NA*
92%
E prep Woodland
50%
66%
71% NA*
62%
Euclid Central
62%
54%
73%
67%
64%
Forest Park
75%
77%
75%
76%
76%
Fullerton
69%
53%
56%
31%
52%
Miles Park
65%
80%
97%
100%
86%
Monticello
74%
83%
79%
80%
79%
Mound
70%
91%
92%
93%
87%
St. Paul's
76%
93%
83%
92%
86%
Urban Community
80%
100%
100% NA*
93%
TOTAL
71%
79%
83%
77%
78%
*note: Select schools use the trimester system and only receive grades three times a year.
Objective S8: Student Engagement
Scholars will demonstrate increased perseverance and commitment to their growth by continuing
participation in the program from year to year. Open Doors Academy Middle School Scholars
will demonstrate an average of 90% monthly attendance (16 out of 21 days) throughout the
school year.
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Methodology: Program staff track scholar attendance each day. Attendance is then tracked in an
excel sheet and an average for each scholar is produced monthly. Scholars and parents are
notified when attendance drops below 85%. Scholars who are absent for more than 30 days are
removed from the program.
Findings: While overall engagement and attendance demonstrated below in table S8 was strong
across all campuses, 5 campuses successfully reached the goal of 90% attendance monthly
throughout the school year, and the overall average across all campuses leveraged achieved the
goal.
Table S8: Average % of individual scholar monthly attendance
CAMPUS
Q1
Q2
Q3
E Prep- Cliffs
94%
91%
94%
E Prep Woodland
96%
99%
92%
Euclid Central
92%
86%
85%
Forest Park
85%
89%
89%
Fullerton
84%
77%
70%
Miles Park
89%
86%
80%
Monticello
94%
91%
93%
Mound
86%
89%
92%
St. Paul's
97%
96%
96%
Urban Community
95%
91%
92%
TOTAL
91%
89%
88%

Average
93%
95%
88%
88%
77%
85%
93%
89%
97%
93%
90%

Objective S9: Summer Engagement
ODA scholars will demonstrate active engagement in learning through participation in summer
programming. 85% of ODA scholars will participate in a minimum of 3 weeks of summer camp
each year. (Exception is given to scholars who need to partake in summer school, alternative
camps, or live out of state with a second parent).
Methodology: Data is collected from the summer registration database system and crossreferenced against current enrollment numbers.
Findings: In relation to Objective S9, overall Open Doors Academy met its’ engagement goal at
89% of eligible scholars participating in a minimum of 3 weeks of summer programming.
Independently 8 of 10 middle school campuses met the goal. 74% of scholars attended 5 or more
weeks of camp in the summer of 2017.

21

Table S9: Summer Programming Engagement
Campus
Miles Park
Fullerton
Mound
E Prep Cliffs
EPWH
Urban
Monticello
St. Paul's
Central
Forest Park
Average:

Percent
77%
93%
53%
98%
89%
89%
100%
94%
100%
100%
89%

Objective S10: Scholar Retention
ODA scholars will demonstrate increased perseverance and commitment to their individual
growth by continuing to participate in the program for a minimum of three years.
Methodology: Utilizing the organization’s registration database and feedback from program staff,
scholars are tracked for continued active participation and engagement year to year. Data is
tracked in an excel sheet and reviewed semi-annually.
Findings: Findings for the current year will not be available until November 2017.
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High School Short-Term Goals and Objectives
High School Social Emotional Development Goals
Objective S12: Social Responsibility
Scholars will develop an increased understanding of the importance of shared social
responsibility by demonstrating a commitment to their community and the greater good. This
will be demonstrated by 80% our high school scholars completing a minimum of 75 hours of
community service each year (at a local, national, and/or international level).
Methodology: Scholar volunteer hours are tracked through the individual mentor of each high
school scholar. Scholars can complete volunteer hours with Open Doors Academy through preestablished service projects, tutoring middle school scholars at a campus, or participating in our
national service learning trip to Harlan and/or international service learning trip to Honduras. In
addition, scholars may seek outside opportunities for volunteering in the community. In order to
receive credit for these hours, they must provide a written note on letterhead from the community
organization, verifying those hours contributed. Staff spot check follow up to these outside
organizations to ensure validity and accuracy. Staff mentors track these hours monthly in an
excel sheet that is submitted in their monthly report.
Findings: On average, scholars completed 68 volunteer hours (breakdown by campus below),
with students ranging from completing 0-186 hours throughout the year. On average 61% of
scholars completed their hours throughout the year (a 16% decrease from the year prior). This is
also the first decline in completing hours that ODA has seen in the past 3 years. In 2013-14 only
11% met the goal, 2014-2015, 50%, and in 2015-16, 77% met the goal. This decline was most
readily seen in Cleveland, where in 2015-16, 100% met the goal.
Table S12: High School Volunteer Hours
Avg. Hours
Completed

Range of Hours
Completed

% of scholars
who completed
75+ hours

Euclid

75

6 to 186

72%

Cleveland

42

0 to 95

39%

Cleveland Heights

70

0 to 140

71%

Objective S13: Self-Regulation
High School scholars will demonstrate marked growth in the metacognitive, cognitive and
affective self-regulatory behaviors associated with successful life outcomes and academic
performance.
Methodology: Objective S13 was measured through two administrations of the School Strategies
Scale (Harper & Tuckman, 2005; Appendix A), a 38 Likert-scaled measure that assesses the
frequency with which students perform self-regulatory behaviors within the following domains:
time management, taking responsibility for life outcomes, using classroom strategies, and test
preparation. The School Strategies Scale targets the extent to which students manifest thoughts

23

and behaviors that are consistent with four key principles: the ability to use resources in the
environment to support success, taking responsibility for one’s outcomes, using feedback to
improve performance, and taking reasonable risk. The extent to which students manifest these
skills will support the realization of a number of stated long-term goals for ODA including high
school graduation, post-secondary placement and completion and sustained employment postgraduation. Descriptive data will be reviewed to assess Objective S12. A paired t-test will also be
used to compare formative and summative data to determine scholar’s growth in self-regulatory
cognitions and skills.
Findings: With respect to Objective S13, for high school scholars, the data suggests a
statistically significant difference in confidence score between the fall and spring (t(243) =3.27;
p<.05). Additionally, while not statistically significant, high school scholars demonstrated
moderately high rates of academic responsibility and time management after six months in the
ODA program. With respect to Objective 2, there was also an overall increase in grit score
between the fall and spring administration of the survey for this population, though this increase
was not statistically significant. (see Figure S13 and Appendices G & H for data tables).
Figure S13: Change in high school scholars’ confidence score by campus over time
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Objective S14: HS Grit and Perseverance
Scholars will express persistence of effort in overcoming obstacles and challenges to academic
achievement while demonstrating successful academic performance.
Methodology: Objective S14 was measured by formative and summative administration of the
Grit Scale (Duckworth et. al., 2007; Appendix B), which assesses a student’s ability to sustain
efforts and energy towards long-term goals. Descriptive data was reviewed to assess Objective
S13. A t-test was also used to compare formative and summative data to determine changes in
Scholar’s level of persistence over time.
Findings: With respect to Objective S14, there was an overall increase in grit score between the
fall and spring administration of the survey for this population, though this increase was not
statistically significant. (see Appendices G & H for data tables).
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HS Academic Learning Goals
Objective S15: HS Academic Performance
ODA high school scholars will demonstrate increased capacity for strong academic performance
and demonstrate responsibility toward improving their overall academic performance. This will
be measured by 90% of ODA high school scholars demonstrating a 2.0 GPA or higher starting
2nd quarter, and 80% of ODA high school scholars demonstrating a 3.0 or higher starting 2 nd
quarter.
Methodology: Scholar report cards are reviewed quarterly during mentor/mentee meetings, and
are tracked in a database spreadsheet, in order to assess overall growth in grade point average.
Findings: Findings from the 2016-17 grade cards indicate that grade point averages fluctuated
throughout the year, but overall, all three campuses demonstrated moderately high performance
in ensuring HS scholars maintained a 2.0 GPA or higher. Other factors may attribute to those
scholars who did not perform as strongly including sports, working in the evenings and
weekends, not demonstrating steady attendance at school or ODA, etc. Cleveland and Cleveland
Heights demonstrated the strongest performance with 85% of students on average maintaining a
2.0 GPA or higher (3% increase from previous year), and Cleveland exceeding the overall goal
at 81%. ODA scholars continue to struggle to maintain a 3.0 or higher (which will be required to
be accepted into a 4-year college program at a reputable state college).
Table S15a: % of HS scholars who earned a 2.0 GPA or higher
CAMPUS
Q1
Q2
Q3
CHUH
85%
81%
86%
CLE
81%
73%
77%
EUCLID
86%
75%
81%
TOTAL
84%
76%
81%

Q4
86%
92%
%
59%

AVERAGE
85%
81%
61%
75%

Table S15b: % of HS scholars who earned a 3.0 GPA or higher
CAMPUS
Q1
Q2
Q3
CHUH
47%
47%
51%
CLE
50%
47%
38%
EUCLID
51%
50%
53%
TOTAL
49%
48%
47%

Q4
47%
33%
%
27%

AVERAGE
48%
42%
39%
43%

Objective S16: Ohio Graduation Test
80% of eligible HS Scholars will successfully pass all sections of the Ohio Graduation Test
(OGT) their sophomore year of high school and 100% of participants will have successfully
passed all sections of the OGT by their junior year of high school.
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Due to shifts in state testing, we were unable to properly measure this data point during the 20162017 fiscal year. We will continue to work with the districts and schools to identify the proper
assessment to measure readiness to graduate.
Objective S17: Confidence in ability to succeed
ODA seeks to motivate and engage youth in the learning environment, as well as, encourage
them to complete their high school education and pursue further post-secondary education. As
measured by the ODA scholar survey, 100% of ODA HS Scholars will demonstrate strong
confidence in their ability to graduate high school.
Methodology: HS scholars completed a self-report survey that utilized a likert-scale asking
scholars to report on a scale of 1 to 7 their confidence in their future. Specific questions that
targeted this mark of confidence included: “I plan to go to college or study a trade after high
school”, “I will succeed in life”, “I plan to graduate high school” all measure confidence in one’s
future. Several other questions utilized a five point likert scale stating “ODA is helping me
prepare for college”, “ODA believes in me as a person”, “ODA provides me with the skills to be
successful in life”, assessed the scholars connection between the work of the ODA and their
ability to succeed.
Findings: In relation to Objective S17, scholars demonstrated strong confidence in their future,
scoring an average of 6.7 (on a scale of 1 to 7). In the manner in which ODA scholars correlate
their hope for their future with the work of ODA, scholars also demonstrated strong support,
indicating an average of a 6.8 (on a scale of 1 to 7), and a 4.5 (on a scale of 1 to 5) in relation to
how ODA strengthens their confidence.
Table S17: Individual questions and average scores associated with HS student survey
Question Associated with Confidence (Scale of 1 to 7)
I believe I will be successful in life
6.68
I will graduate High School
6.72
I plan to go to college or study a trade after high school
6.65
Questions Associated with connection between work of ODA and Belief in Self
(Scale of 1 to 7)
ODA staff believes in me as a person
6.78
ODA provides me with the skills to be successful in life
6.69
The entire staff of ODA supports me
6.62
ODA is helping prepare me for my future
6.55
ODA provides me opportunities I would not be able to have on my own
6.39
I look at the ODA staff and volunteers as my role models and mentors
6.36
Questions Associated with connection between work of ODA and belief in self
(scale of 1 to 5)
ODA helps me feel more confident in school
4.35
ODA helps me feel more confident in social situations
4.21
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ODA helps me feel more confident about my future
ODA is preparing me for college
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4.45
4.79

Parent Engagement
Objective S18: Parent Engagement
Parents will indicate demonstration of strong support for their family and themselves through
ODA programming.
Methodology: Objective S18 was measured by a 40-item likert scale survey that assessed
parents’ overall satisfaction with Open Doors Academy Programming. Specific items assessed
the effectiveness of the ODA communication system with parents, the extent to which ODA was
effective in addressing academic and social issues with scholars, and the overall environment at
ODA. This survey was administered once to parents at the conclusion of the academic year; the
efficacy of ODA programming from the perspective of parents was evaluated by reviewing
descriptive data, which ranged from an average item score of 1 (not at all efficacious) through 7
(highly efficacious).
Findings: With respect to Objective S18, parents expressed an overwhelming degree of
satisfaction with ODA programming. Specifically, parents expressed a very high level of
confidence in ODA’s ability to provide a safe environment for scholars, provide high-level,
structured academic programming, prepare scholars to achieve academic goals, and incorporate
parents in the decision-making process with respect to scholars’ future goals.
Figure S18: Level of Parent Satisfaction on a 7-point scale with ODA
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Objective S19: Parent Participation
Parents will demonstrate active engagement in their child’s education and development, by
demonstrating participation in ODA programming. This is measured using the following
benchmarks:
a. 100% of ODA parents complete a full-day parent power seminar (high school parents
complete a college/career prep seminar)
b. 100% of ODA parents attend a parent orientation conference in the fall and spring
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c. 100% of ODA parents attend a one on one conference with their scholars’ mentor
d. 100% of ODA parents make a small financial contribution, “registration fee”, towards
their child’s education with ODA
Methodology: Each campus is responsible for tracking attendance, turning in required
paperwork, and managing parent participation through sign in sheets (require both sign in and
sign out). The family engagement department, in coordination with the finance department, is
responsible for collecting and tracking registration fees. All data is collected and maintained in
campus monthly reports, which are reviewed monthly and provide cumulative data throughout
the year.
Findings: In relation to objective S19, the average completion rate of parent hours across all
campuses was 90% (88% for MS and 100% for high school). If Mound Campus is removed as an
outlier, than the overall average increases to 94%. Individual campus outcomes can be found in
figure S19a. With respect to objective S19b, 100% of parents attended both orientations. With
respect to objective S19c, 100% of parents attended a one-on-one conference, and with respect to
objective S18d, 100% of parents made a small financial contribution. Collectively, parents
completed over 5,925 hours throughout the year.
Figure S19a: % of Parents who completed 16 parent participation hours of parent
participation over the year.
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Objective S20: Parent Participation
Parents will indicate demonstration of strong support for their family and themselves through
ODA programming.
Methodology: Objective S20 was measured by a two-component survey: a 41 item, Likert scale
survey that assessed parents’ agency with respect to supporting children’s academic, social, and
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personal goals and a four-part combined open-ended and Likert-scaled survey that assessed the
extent to which parents endorsed a value system that is consistent with scholar’s academic, social
and personal goals. This survey was administered once to parents at the conclusion of the
academic year.
Findings: With respect to Objective S20, scholars’ parents reported moderately high levels of
agency with respect to supporting scholar’s academic, social and personal goals at the end of the
2016-2017 academic year (see Appendix I for data table). Additionally, parents expressed high
levels of endorsement for a value system in support of scholar’s achievement (see Appendix J for
data table). Taken together, these data suggest a strong degree of endorsement by parents for the
values espoused by the ODA curriculum.
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Campus Audit Performance
Objective S21: Campus Audit Performance
Through quarterly audits of program performance, feedback, and coaching, campuses will
demonstrate overall improvements towards goals and maintenance of high quality programs.
Methodology: Open Doors Academy utilizes a quarterly audit evaluation system, which
measures program quality across all middle school and high school campuses and provides
feedback to staff regarding where their strengths and areas of growth reside every three months.
The audit incorporates a number of measures including: data from the monthly reports on
(attendance, recruitment, retention, homework participation, etc.), student, parent and teacher
interviews/focus groups, classroom observation, and review of files and binders. Each campus
can receive a score of 0% to 100% based on a rubric and points earned in each standard. High
scores of 80% or higher result in increased autonomy and financial incentives, while lower
scores result in increased coaching, training, and oversight (see scoring descriptions below). The
audit is administered by the Associate Director of Compliance, who both administers and scores
the audit. Upon completion of the audit, the campus staff, Director of Programming, Program
Manager, and Associate Director of Compliance meet to review the findings and establish shortterm goals to reach over the following 90 days. This measure has proven incredibly effective in
managing growth, maintaining quality, and holding staff consistently to standards. The middle
school and high school outcomes for each quarter are listed below in Table S21.
Campus of Excellence: 90% to 100% - campuses that meet the status of campus of
excellence for two or more consecutive quarters (and meet goals for improvement) will
receive a $300 bonus/staff member for each quarter (after the first) that they maintain a
status of excellence. The campus will establish 3 to 5 goals that strive to improve
performance in key areas and will meet with the campus manager 2 to 3 times to review
progress towards goals.
Strong Performing Campus: 80% to 89% - campuses that meet the status of strong
performing campus or higher for two or more consecutive quarters (and meet goals for
improvement) will receive a $75 bonus/staff member for each quarter (after the first) that
they maintain a status of strong performing campus. The campus will establish 3 to 5
goals that strive to improve performance in key areas and will meet with their Program
Manager 2 to 3 times to review progress towards goals.
Start – Up Campus: 70% to 79% - campuses that meet the status of start-up campus, will
be required to meet with their program manager and compliance director monthly during
the quarter to discuss progress on goals, receive feedback, and determine further needed
support.
Pre-Intervention Campus: 60% to 69% - campuses that meet the status of intervention
campus, will be required to meet every other week (for a period of 90 days) with their
program manager and compliance director to address established benchmarks for
improvement, as well as, engage in a minimum of 5 additional hours of professional
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development. The campus must demonstrate a minimum of a 10% increase in overall
performance score each quarter, in order to avoid further intervention and oversight.
Intervention Campus: 59% and Under – campuses that meet the status of emergency
campus, will be required to meet weekly (for a period of 90 days) with their Program
Manager and compliance director to address established benchmarks for improvement, as
well as, engage in a minimum of 10 additional hours of professional development. The
campus must demonstrate a minimum of a 15% increase in overall performance score
each quarter, in order to avoid further disciplinary action, leading up to termination.
Findings: With respect to Objective S21, the majority of campuses demonstrated an overall
strong performance across all three quarters. Of the two campuses that started below “start-up
campus” in Q1, Fullerton demonstrated a 7% decline (in alignment with a staff departure) and
Mound demonstrated a 6% increase.
Table S21: Quarterly Audit Scores
Q1
Campus
%
EP Cliffs
85%
EP Woodland
85%
Central
81%
FP @ EHS
84%
Monticello
94%
St Paul's
90%
Miles Park
80%
Fullerton
75%
Mound
72%
UCS
88%
EHS
90%
CCC
81%
CHHS
83%
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Q2
%
85%
90%
91%
62%
98%
91%
83%
66%
81%
99%
86%
68%
81%

Q3
%
67%
88%
88%
62%
98%
88%
87%
68%
78%
94%
86%
88%
85%

AVERAGE
%
79%
88%
87%
69%
97%
90%
83%
70%
77%
94%
87%
79%
83%

Summary of Evaluation
Highlights of Areas of High Performance by Campus
Campus
Long-Term Goals

E Prep Cliffs

E prep Woodland

Euclid Central

Forest Park
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Areas of Demonstrated Performance to Goal
High School Graduation
Post-Secondary Placement
Sustained Employment Post Graduation
Middle School Campuses
S1: Small increase in academic confidence
S2: Small increase in grit and perseverance
S3: Statistically significant gains in goal setting
S5: Demonstrated success in academic preparedness and study habits
S6: Demonstrated success in academic performance for 2.0 or higher
S7: Demonstrated success in academic performance for C or higher in
math and reading
S8: Demonstrated success in engagement as measured by daily
attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S19: High parent engagement/ participation
S1: Statistically significant increases in academic confidence
S3: Statistically significant gains in goal setting
S5: Demonstrated success in academic preparedness and study habits
S8: Demonstrated success in engagement as measured by daily
attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S19: High parent engagement/ participation
S21: Demonstrated strong audit performance
S1: Moderate increase in academic confidence
S3: Statistically significant gains in goal setting
S5: Demonstrated success in academic preparedness and study habits
S8: Demonstrated strength in engagement, falling short by 2% of goal,
as measured by daily attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S19: High parent engagement/ participation
S21: Demonstrated strong audit performance
S1: Statistically significant increase in academic confidence
S2: Small increase in grit and perseverance
S3: Statistically significant gains in goal setting
S5: Demonstrated strong performance (falling 2% below goal) in

academic preparedness and study habits
S7: Demonstrated success in academic performance for C or higher in
reading
S8: Demonstrated strength in engagement, falling short by 2% of goal,
as measured by daily attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S19: High parent engagement/ participation

Fullerton

Miles Park

Monticello

Mound
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S2: Statistically significant increase in grit and perseverance
S3: Statistically significant gains in goal setting
S8: Demonstrated success in engagement as measured by daily
attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S1: Statistically significant increase in academic confidence
S2: Statistically significant increase in grit and perseverance
S3: Statistically significant gains in goal setting
S5: Demonstrated strength in academic preparedness and study habits
(fell 2% below goal)
S7: Demonstrated success in academic performance for C or higher in
math and reading
S18: High parent satisfaction
S21: Demonstrated strong audit performance
S1: Statistically significant increase in academic confidence
S2: Statistically significant increase in grit and perseverance
S3: Statistically significant gains in goal setting
S5: Demonstrated success in academic preparedness and study habits
S6: Demonstrated success in academic performance for 2.0 or higher
S7: Demonstrated success in academic performance for C or higher in
reading
S8: Demonstrated success in engagement as measured by daily
attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S19: High parent engagement/ participation
S21: Demonstrated strong audit performance
S1: Statistically significant increase in academic confidence
S2: Small increase in grit and perseverance
S3: Statistically significant gains in goal setting
S5: Demonstrated success in academic preparedness and study habits
S6: Demonstrated success in academic performance for 2.0 or higher
S7: Demonstrated success in academic performance for C or higher in

math and reading
S8: Demonstrated success in engagement as measured by daily
attendance
S18: High parent satisfaction

St. Paul's

Urban Community

Cleveland Heights
HS

Euclid HS

35

S1: Statistically significant increase in academic confidence
S2: Small increase in grit and perseverance
S3: Statistically significant gains in goal setting
S5: Demonstrated success in academic preparedness and study habits
S6: Demonstrated success in academic performance for 2.0 or higher
S7: Demonstrated success in academic performance for C or higher in
math and reading
S8: Demonstrated success in engagement as measured by daily
attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S19: High parent engagement/ participation
S21: Demonstrated strong audit performance
S1: Small increase in academic confidence
S2: Small increase in grit and perseverance
S3: Statistically significant gains in goal setting
S5: Demonstrated success in academic preparedness and study habits
S6: Demonstrated success in academic performance for 2.0 or higher
S7: Demonstrated success in academic performance for C or higher in
math and reading
S8: Demonstrated success in engagement as measured by daily
attendance
S9: Demonstrated success in engagement in summer camp
S18: High parent satisfaction
S19: High parent engagement/ participation
S21: Demonstrated strong audit performance

High School Campuses
S12: Strong improvement in student volunteerism
S14: Small increase in grit and perseverance
S15: Strong academic performance
S17: Strong confidence in ability to succeed
S18: High parent satisfaction
S19: High parent engagement/ participation
S12: Strong improvement in student volunteerism
S13: Small increase in confidence
S14: Small increase in grit and perseverance

S17: Strong confidence in ability to succeed
S18: High parent satisfaction
S19: High parent engagement/ participation

Cleveland HS

S13: Statistically significant increased academic confidence
S14: Small increase in grit and perseverance
S15: Strong academic performance
S17: Strong confidence in ability to succeed
S18: High parent satisfaction
S19: High parent engagement/ participation

Limitations
The prominent limitation of this evaluation protocol was the use of a number of self-report
questionnaires. This limitation has been addressed and minimized through the triangulation of
multiple outcome measures, which assess not only parents, and scholar’s opinions of ODA
programming, but also changes in performance as a direct outcome of that programming.
Recommendations/next steps
While it is prudent to interpret the results of self-report evaluation measures with caution, it is
important to note here that ODA has garnered significantly high across-the-board scores with
respect to their programming. Specifically, parents have expressed a great deal of satisfaction
with the services that have led to an increased application of self-regulatory cognitions and
behaviors towards academic goals and higher levels of academic resilience. Additionally, high
scores on the self-report measures have been supported by improvements in scholars’ level of
commitment, confidence, goal setting, and improvements in academic writing ability. Taken
together, these data argue strongly for the overall efficacy of ODA programming.
With respect to next steps, in the upcoming year, ODA staff will begin incorporating the use of a
centralized data management system that will allow data to be tracked, and reports to be
processed on a monthly basis. This will allow data to be used as a tool for assessing current
programs, provide feedback, and inform changes at both the individual and aggregate level.
In addition, in the coming year, ODA will begin working with Cleveland State University to
develop an integrated research and design system for measuring individual student growth. This
will leverage both longitudinal and cross-sectional study designs, as well as, beginning the steps
to develop and implement a randomized control trial study that evaluates the impact of the
program model.
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Appendixes
Appendix A: School Strategies Scale
How often do you do each of the following things:
Almost never =1
Less than half of the time = 2
Half the time = 3
More than half the time = 4
Almost always = 5
1. I make up to do lists that help me to get all my schoolwork done on time.
1

2

3

4

5

2. When my teacher gives a difficult homework assignment, I just don’t do it, because I am
afraid I may do it wrong.
1

2

3

4

5

3. I blame someone else when I get a bad grade on a test or when an adult catches me
misbehaving in school.
1

2

3

4

5

4. I use a specific way of taking notes for class that makes it easier for me to get down main
points and study for exams.
1

2

3

4

5

5. I draw a diagram to help me picture and understand complicated ideas like those from
science or mathematics class.
1

2

3

4

5

6. Before a test, I test myself on the assigned material to keep track of what I understand
and to find out what I don’t understand.
1

2

3

4

5

7. When I have to write an essay, I just sit down and write it off the top of my head.
1

2

3

4

5

8. I pay attention and keep track of the situations that cause me to get into trouble in school.
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1

2

3

4

5

9. I use lists to keep me on track.
1

2

3

4

5

10. I think about the times in my life when I have been successful.
1

2

3

4

5

11. When I get my grade on an assignment, regardless of whether it is good or bad, I look
for possible reasons why it came out as it did.
1

2

3

4

5

12. When my teacher says something that I don’t understand, I ask him or her a question.
1

2

3

4

5

13. To study for a test, I just read the chapter and figure I’ll understand and remember
what it is about.
1

2

3

4

5

14. When I have a difficult test, I study extra hard so that I won’t be nervous.
1

2

3

4

5

15. When I have a project to complete for a class, I search the environment (use the library,
the internet or ask other people) to get the information I need.
1

2

3

4

5

16. When I start to think that I am not smart and that I can not do well in school, I
recognize that I have the power to control my thoughts, which helps me to feel better about
myself.
1

2

3

4

5

17. I keep track of how I spend my time both inside and outside of school so that I can get
the most done during the day.
1

2

3

4

5

18. To build my self-confidence, I force myself to sign up for challenging classes.
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1

2

3

4

5

19. I think that I could do better in school if it weren’t for things that happen that are
beyond my control.
1

2

3

4

5

20. When my teacher is talking, my mind starts to wander and I miss some of what is said.
1

2

3

4

5

21. When I hear about or read about something unfamiliar, I try to think of an example so
that it will make sense.
1

2

3

4

5

22. When I need to prepare for a test, I study in a small group with my friends.
1

2

3

4

5

23. Before I write a paper, I sit down and make a list of the questions I want the paper to
answer.
1

2

3

4

5

24. I hang out with people who are not that focused on doing well in school and go to places
where I might get into trouble.
1

2

3

4

5

25. I put work off until the last minute because I tell myself that I work better under
pressure.
1

2

3

4

5

26. I have negative thoughts that cause me to question my ability to do well in school.
1

2

3

4

5

27. I focus on things that I can control, not the things I can’t control.
1

2

3

4

5

28. I read over my notes and write questions to help me to figure out and understand what
they mean.
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1

2

3

4

5

29. I put what I read into my own words so that I will better understand and remember it.
1

2

3

4

5

30. I read the comments my teachers write on my tests and papers and use them to do
better the next time.
1

2

3

4

5

31. I break a big homework assignment down into several small parts that I can do more
easily.
1

2

3

4

5

32. After I make a mistake, I focus more and try harder to do well.
1

2

3

4

5

33. To avoid wasting my time, I tell myself what is important and keep track of whether or
not I am accomplishing my goals.
1

2

3

4

5

34. I spend time with people and in places that will help me to be successful.
1

2

3

4

5

35. When I get a bad grade on my report card, I blame the teacher.
1

2

3

4

5

36. I pay attention to what my teachers say is important so that I will know what will be on
the test.
1

2

3

4

5

37. I ask myself questions that will help me to understand new information.
1

2

3

4

5

38. I try to memorize everything right before I take a test.
1
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2

3

4

5

39. When I write a paper, I hand it in without reading it over to catch misspelled words
and other writing errors.
1

2

3

4

5

40. I set goals each week for the work I need to get done.
1
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2

3

4

5

Appendix B: Grit Scale
1. New ideas and projects sometimes distract me from previous ones.*
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
2. Setbacks don’t discourage me.
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
3. I have been obsessed with a certain idea or project for a short time but later lost interest.*
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
4. I am a hard worker.
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
5. I often set a goal but later choose to pursue a different one.*
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
6. I have difficulty maintaining my focus on projects that take more than a few months to
complete.*
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
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7. I finish whatever I begin.
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
8. I am diligent.
q Very much like me
q Mostly like me
q Somewhat like me
q Not much like me
q Not like me at all
Scoring:
1. For questions 2, 4, 7 and 8 assign the following points:
5 = Very much like me
4 = Mostly like me
3 = Somewhat like me
2 = Not much like me
1 = Not like me at all
2. For questions 1, 3, 5 and 6 assign the following points:
1 = Very much like me
2 = Mostly like me
3 = Somewhat like me
4 = Not much like me
5 = Not like me at all
Add up all the points and divide by 8. The maximum score on this scale is 5 (extremely gritty),
and the lowest score on this scale is 1 (not at all gritty).
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Appendix C: Summer Program Evaluation Scale
Name (please print) ___________________________________
Name of Summer Camp Program (please print) ________________________________
For each question, please answer honestly about this summer camp program only. There are no
right and wrong answers. Use the following scale from 0-100 to indicate how much you agree
with each statement:
0
10
completely
disagree

20

30

40

1. I expect to do very well in this camp.

50
60
neither
agree
nor
disagree

70

80

90

100
completely
agree

_____________________

2. I think that what I learn in this camp will be useful in my life. ______________________

3. It is very important to me to do well in this camp. ___________________

4. I think what I do in this camp will be very interesting. ________________________
5. I don’t plan to use what I learn in this camp later on in my life.
___________________________

6. I will learn things I did not know before in this camp. ________________________
7. I don’t think I will do very well in this camp. ____________________

8. What I learned in this camp will help me to do well in school. ____________________
9. I don’t really care if I do well in this camp or not. _____________________

10. I will work very hard in this camp all week. ______________________
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11. I don’t think this camp will very interesting/fun. ______________________

12. Even though some things in this camp may be hard to learn, I know that if I try hard enough,
I can do a good job. ___________________
13. I don’t think I will learn anything I did not already know in this camp.
_____________________.

14. There will probably be people in this camp who do a better job than I did.
_____________________
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Appendix D: Parent Survey
For each item, please indicate your opinion about each of the statements below by placing an “X”
under the column that represents your response to each item.
VERY SOME
A
MUCH
LITTLE
1. How much can you do to make your
children see school as valuable?
2. How much can you do to help children
to do their homework?
3. How much can you do to help your
children to work hard at their school
work?
4. How much can you do to get your
children to stay out of trouble in school?
5. How much can you do to discourage
your children from skipping school?
6. How much can you do to help your
children get good grades in school?
7. How much can you do to teach your
children to enjoy school?
8. How much can you do to show your
children that working hard at school
influences later successes?
9. How much can you do to make your
children see school as valuable?
10. How much can you do to help children
to do their homework?
11. How much can you do to help your
children to work hard at their school
work?
12. How much can you do to get your
children to stay out of trouble in school?
13. How much can you do to discourage
your children from skipping school?
14. How much can you do to help your
children get good grades in school?
15. How much can you do to teach your
children to enjoy school?
16. How much can you do to show your
children that working hard at school
influences later successes?
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NOT NOT
VERY AT
MUCH ALL

17. How much can you do to keep track of
what your children are doing when they
are outside the home?
18. How much can you do to prevent your
children from getting in with the wrong
crowd of friends?
19. How much can you do to get your
children to associate with friends who
are good for them?
20. How much can you do to get your
children to do things you want at home?
21. How much can you do to manage when
your children go out and they have to be
in?
22. How much can you do to instill your
values in your children?
23. How much can you do to spend time
with your children and their friends?
24. How much can you do to work with
other parents in the neighborhood at
keeping it safe for your children?
25. How much can you do to keep your
children from going to dangerous areas
and playgrounds?
26. How much can you do to prevent your
children from doing things you do not
want them to do outside the home?
27. How much can you do to prevent your
children from becoming involved in
drugs or alcohol?
28. How much can you do to prevent your
children from becoming involved in
premature sexual activity?
29. How much could you do if you found
your children were using drugs or
alcohol?
30. How much could you do to stop your
children if you found that they were
sexually active?
31. How well can you stop yourself from
worrying about things?
32. How well can you take your mind off
upsetting experiences?
33. How well can you keep yourself from
being upset by everyday problems?
34. How well can you keep your mind on
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the things you are doing after you have
had an upsetting experience?
35. How well can you keep tough problems
from getting you down?
36. How well can you bounce back after
you tried your best and failed?
37. How well can you get yourself to keep
trying when things are going really
badly?
38. How well can you keep up your spirits
when you suffer hardships?
39. How well can you get rid of self-doubts
after you have had tough setbacks?
40. How well can you keep from being
easily rattled?
41. How well can you overcome
discouragement when nothing you try
seems to work?

For the first next four sets of questions, please imagine a parent and a teen acting the way you
think parents and teens should act (not necessarily the
way they actually do act). For this survey answer question 1 first, then question 2 (using what
you wrote for question 1) and finally question 3 (using what you wrote for question 1).
PART I
1. Name five things that parents and their children are supposed to do together.
1. _________________________________________________________________________
2. _________________________________________________________________________
3. _________________________________________________________________________
4. _________________________________________________________________________
5. _________________________________________________________________________

2. How often do you think you should do each of these things?
Never
1.
2.
3.
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Seldom

Sometimes

Often

Always

4.
5.

3. How often do you actually do these things?
Never

Seldom

Sometimes

Often

Always

1.
2.
3.
4.
5.

PART II
1. Name five things that parents are supposed to do for teens?
1. _________________________________________________________________________
2. _________________________________________________________________________
3. _________________________________________________________________________
4. _________________________________________________________________________
5. _________________________________________________________________________

2. How often do you think you should do each of these things?
Never

Seldom

Sometimes

Often

Always

Sometimes

Often

Always

1.
2.
3.
4.
5.

3. How often do you actually do these things?
Never
1.
2.
3.
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Seldom

4.
5.

PART III
1. Name five feelings that parents and children are supposed to have for each other.

1. _________________________________________________________________________
2. _________________________________________________________________________
3. _________________________________________________________________________
4. _________________________________________________________________________
5. _________________________________________________________________________
2. How often do you think parents and children should have these feelings?
Never

Seldom

Sometimes

Often

Always

Often

Always

1.
2.
3.
4.
5.

3. How often do you actually share these feelings with your child?
Never

Seldom

Sometimes

1.
2.
3.
4.
5.

PART IV
1. Name five rules that parents and children should have about the way that they act and behave
with each other?
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1. _________________________________________________________________________
2. _________________________________________________________________________
3. _________________________________________________________________________
4. _________________________________________________________________________
5. _________________________________________________________________________

2. How often do you think you should have these rules?
Never

Seldom

Sometimes

Often

Always

Often

Always

1.
2.
3.
4.
5.

3. How often do you actually follow these rules?
Never
1.
2.
3.
4.
5.
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Seldom

Sometimes

Appendix E: Parent Survey
Campus: _________________________
All parents who FULLY COMPLETE this survey will receive a parent hour
Open Doors Academy Parent/Guardian Evaluation
For each of the following questions please circle a number of 1-7 on the scale below. Please
circle the number that you feel you agree with the most.
1. I feel safe having my child(ren) at ODA
1

2

3

Strongly Disagree

4

5

6

Agree

7
Strongly Agree

2. The ODA staff has been efficient in communicating information
1

2

3

Strongly Disagree

4

5

6

Agree

7
Strongly Agree

3. ODA is open to addressing concerns and takes immediate action when necessary
1

2

3

Strongly Disagree

4.

1

4

5

6

Agree

7
Strongly Agree

The ODA staff has been successful in working collaboratively with the school staff
and with my child(ren)’s teachers
2

3

Strongly Disagree

4

5

6

Agree

7
Strongly Agree

5. The ODA staff is fair when they give consequences to my child’s behaviors
1

2

3

Strongly Disagree

4

5

6

Agree

7
Strongly Agree

6. My child has developed strong relationships with the staff and volunteers at ODA
1

2

3

Strongly Disagree

4

5

6

Agree

7
Strongly Agree

7. My child has developed strong relationships with other scholars/peers at ODA
1

2

Strongly Disagree

52

3

4
Agree

5

6

7
Strongly Agree

Strongly
Agree
Program Excellence
ODA is a high quality program
ODA has addressed the following issues
with my child(ren):
Academic Progress
Social Skills
Peer to Peer relationships
Responsibility to the greater
community
How to become the best learner he/she
can be
Participation in extra activities
Self Care
ODA impacts the quality of my child’s
education.
Bullying
My child has experienced bullying at
school.
My child has experienced bullying at
Open Doors.
ODA Staff address bullying issues if they
arise at Open Doors
Life Skills Training
My child is being well prepared to
continue his/her education.
ODA is preparing my child to deal with
issues and problems he or she will face in
the future.
ODA understands my child as a complete
learner.
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Agre
e

Neutral

Disagr
ee

Strongly
Disagree

Don’t
Know

Please respond to the following statements:

Poor
Campus coordinator’s
interaction with You
Assistant Coordinator’s
Interactions with your child
Campus Coordinator’s
Interaction with you
Assistant Coordinator’s
interactions with your child
Quality of Field trips
Quality of Family Holiday
Dinner
Quality of Enrichment
Activities
Quality of International
Festival
Quality of Fall Harvest Festival
Interactions with Family
Engagement Manager (Kelley
Williams)
Interactions with
Administrative Office
Email Communication with
program Staff
Phone Communication with
program Staff
Automatic Phone Messages
from ODA
Overall Program
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Below Average Above Excellent
average
average

Quality Rating

Area of Service

Strong
ly
Agree

Agree

Neutr
al

Disagre
e

Strongly
Disagree

Don’t
Know

Behavior
Students in ODA show respect for each
other.
ODA discipline policies are fair and
effective.
ODA demonstrate sensitivity to racial
and ethnic issues.
Staff at ODA demonstrates sensitivity
to racial and ethnic issues.
ODA provide students and teachers
with a safe and orderly environment.
ODA staffs demonstrate genuine
concern for the well being of students.
ODA students demonstrate genuine
concern for the well being of fellow
students.
Parent-Program Communication
Parents feel welcome ODA.
The views of parents are seriously
considered when ODA decisions are
made.
Parents have a good understanding of
ODA programs and operations.
Parents receive information they need
about ODA programs.
Other
Do you have access to the internet to communicate with the Open Doors program (email, Facebook
etc)?
Please expand upon your thoughts of any areas in which our program could improve.
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Appendix F: Data Tables (Objective 1)
Table 1. Change in Middle School Scholars’ Confidence Score over time**
CONFIDENCE
PRETEST

CONFIDENCE
POSTTEST

Mound
EPC
EPWH
Central
FP
Monticello

19.89
19.88
17.99
19.89
20.03
19.93

Fullerton
Roxboro
UCS
Miles Park
**p<.01

19.88
20.21
19.01
18.23

+/+2.24
+1.13
+3.06
+.99
+2.16
+2.00
19.92 +.04
20.91 +1.62
22.35 +1.09
19.5 +.65
20.44
20.01
21.05
20.88
22.19
21.93

Table 2. Change in Middle School Scholars’ Regard for Learning over time

Mound
EPC
EPWH
Central
FP
Monticello
Fullerton
Roxboro
UCS
Miles Park
p <.05

REGARD FOR
LEARNING
PRETEST
20.01
19.89
20.10
20.21
22.48
19.89
19.75
18.75
20.80
22.00

REGARD FOR
LEARNING
POSTTEST
19.99
18.01
19.48
20.28
22.10
20.21
20.25
21.13
21.00
20.25

+/-

-.02
-1.88
-.62
+.07
-.38
+.32
+.50
+2.38
+.30
-1.75

Table 3. Change in Middle School Scholars’ Responsibility Score over time

Mound
EPC
EPWH
Central
FP
Monticello
Full
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RESPONSIBILITY
PRETEST
22.89
24.87
24.25
23.80
23.25
24.80
23.10

RESPONSIBILITY
POSTTEST
23.01
25.01
24.75
25.10
20.03
23.98
22.90

+/+.12
+.14
+.50
+1.30
-3.22
-.82
-.20

Roxboro
UCS
Miles Park

25.00
23.25
23.01

22.50
24.00
23.15

-2.5
+.75
+.14

Table 4. Change in High School Scholars’ Confidence Score over time**
CONFIDENCE
PRETEST
Cleveland
Euclid
CH/UH
**p<.05

CONFIDENCE
POSTTEST
19.5
21.5
20.25

+/24.40 +4.9
21.75 +.25
20.25 0

Table 6. Change in High School Scholars’ Responsibility Score over time

Cleveland
Euclid
CH/UH

RESPONSIBILITY
PRETEST
18.50
20.00
22.00

RESPONSIBILITY
POSTTEST
17.00
18.75
22.00

+/-2.0
-1.25
0

Table 5. Change in High School Scholars’ Time Management over time

TIME
MANAGEMENT
PRETEST
Cleveland
Euclid
CH/UH
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TIME
MANAGEMENT
POSTTEST
19.5
19.25
21.5
22.75
20.25
20.25

+/-

-.25
+1.25
0

Appendix G: Data Tables (Objective 2)
Change in Middle Scholars’ Grit Score over time
GRIT PRETEST
GRIT POSTTEST
Mound
18.05
24.29
EPC
24.88
25.19
EPWH
26.48
26.52
Central
27.19
27.28
FP
27.09
28.33
Monticello
26.44
29.09
Fullerton
27.09
29.48
Roxboro
29.05
29.15
UCS
27.99
30.22
Miles Park
28.00
29.13

+/+6.24
+.31
+.04
+.09
+1.09
+2.65
+2.39
+.15
+2.23
+1.13

Change in High School Scholars’ Grit Score over time
GRIT PRETEST
GRIT POSTTEST
Cleveland
18.50
18.00
Euclid
19.25
19.25
CH/UH
19.00
21.00

+/-.5
0
+2.0
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Appendix H: Data Table for Goal Setting/Value and Summer Programming (Objective 3)

GOAL SETTING
EFFICACY
UTILITY VALUE
INTEREST
SCALE= 0-100
N=79
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PRE
77.25
94.00
80.25
77.75

POST
92.33
93.67
84.25
80.50

Appendix I: Parental Agency: Degree of Endorsement for Each Statement by Number of
Parents
VERY* SOME
A
MUCH
LITTLE
1. How much can you do to make your
children see school as valuable?
2. How much can you do to help children
to do their homework?
3. How much can you do to help your
children to work hard at their school
work?
4. How much can you do to get your
children to stay out of trouble in
school?
5. How much can you do to discourage
your children from skipping school?
6. How much can you do to help your
children get good grades in school?
7. How much can you do to teach your
children to enjoy school?
8. How much can you do to show your
children that working hard at school
influences later successes?
9. How much can you do to make your
children see school as valuable?
10. How much can you do to help children
to do their homework?
11. How much can you do to help your
children to work hard at their school
work?
12. How much can you do to get your
children to stay out of trouble in
school?
13. How much can you do to discourage
your children from skipping school?
14. How much can you do to help your
children get good grades in school?
15. How much can you do to teach your
children to enjoy school?
16. How much can you do to show your
children that working hard at school
influences later successes?
17. How much can you do to keep track of
what your children are doing when they
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8

14

11

NOT NOT
VERY AT
MUCH ALL
10
0

5

20

8

5

1

4

15

5

2

0

5
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2

2

1

3

14

9

2

2

1

10

15

8

1

2

9

15

10

2

3
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3

3

4

5

11

14

9

2

2

14

18

5

0

3

18

10

4

1

2

10

10

8

4

4

9

15

3

3

4

8

18

3

1

1

8

16

2

2

4

18

3

1

1

1

10

19

4

4

are outside the home?
18. How much can you do to prevent your
children from getting in with the wrong
crowd of friends?
19. How much can you do to get your
children to associate with friends who
are good for them?
20. How much can you do to get your
children to do things you want at home?
21. How much can you do to manage when
your children go out and they have to
be in?
22. How much can you do to instill your
values in your children?
23. How much can you do to spend time
with your children and their friends?
24. How much can you do to work with
other parents in the neighborhood at
keeping it safe for your children?
25. How much can you do to keep your
children from going to dangerous areas
and playgrounds?
26. How much can you do to prevent your
children from doing things you do not
want them to do outside the home?
27. How much can you do to prevent your
children from becoming involved in
drugs or alcohol?
28. How much can you do to prevent your
children from becoming involved in
premature sexual activity?
29. How much could you do if you found
your children were using drugs or
alcohol?
30. How much could you do to stop your
children if you found that they were
sexually active?
31. How well can you stop yourself from
worrying about things?
32. How well can you take your mind off
upsetting experiences?
33. How well can you keep yourself from
being upset by everyday problems?
34. How well can you keep your mind on
the things you are doing after you have
had an upsetting experience?
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1

10
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1
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9
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15

11
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11
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9
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1

7

23

6

5

5

13

9

9

5

1

10
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6

0

9

19

8

6

1

9

21

8

4

2

6

23

8

6

1

5

21

8

5

35. How well can you keep tough problems 1
8
from getting you down?
36. How well can you bounce back after
3
11
you tried your best and failed?
37. How well can you get yourself to keep
4
18
trying when things are going really
badly?
38. How well can you keep up your spirits
4
10
when you suffer hardships?
39. How well can you get rid of self-doubts 4
10
after you have had tough setbacks?
40. How well can you keep from being
3
11
easily rattled?
41. How well can you overcome
3
10
discouragement when nothing you try
seems to work?
*number indicates number of parents who responded in each column
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Appendix J: Most Popular Responses to the Parental Valuation/Agency Open-Ended Items
PART I
1. Name five things that parents and their children are supposed to do together.
2. How often do you think you should do each of these things?
3. How often do you actually do these things?

CATEGORIES MOST FREQUENTLY CITED
•
•
•

Eat Meals: 15 parents believed these this should be done either “often” or “always”; 12
parents indicated that they actually do this either “often” or “always”
Study: 10 parents believed these this should be done either “often” or “always”; 10
parents indicated that they actually do this either “often” or “always”
Pray: 8 parents believed these this should be done either “often” or “always”; 8 parents
indicated that they actually do this either “often” or “always”
PART II

1. Name five things that parents are supposed to do for teens?
2. How often do you think you should do each of these things?
3. How often do you actually do these things?

CATEGORIES MOST FREQUENTLY CITED
• Provide resources (food/shelter): 13 parents believed these this should be done either
“often” or “always”; 12 parents indicated that they actually do this either “often” or
“always”
• Listen/Respect: 13 parents believed these this should be done either “often” or
“always”; 10 parents indicated that they actually do this either “often” or “always”
• Pray: 8 parents believed these this should be done either “often” or “always”; 8 parents
indicated that they actually do this either “often” or “always”
PART III
1. Name five feelings that parents and children are supposed to have for each other.
2. How often do you think parents and children should have these feelings?
3. How often do you actually share these feelings with your child?

CATEGORIES MOST FREQENTLY CITED:
• Love: 15 parents believed these this should be done either “often” or “always”; 15
parents indicated that they actually do this either “often” or “always”
• Respect: 15 parents believed these this should be done either “often” or “always”; 15
parents indicated that they actually do this either “often” or “always”
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PART IV
1. Name five rules that parents and children should have about the way that they act and
behave with each other?
2. How often do you think you should have these rules?
3. How often do you actually follow these rules?
CATEGORIES MOST FREQUENTLY CITED:
•
•
•
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Respect one another: 15 parents believed these this should be done either “often” or
“always”; 11 parents indicated that they actually do this either “often” or “always”
Follow instructions/rules: 13 parents believed these this should be done either “often” or
“always”; 13 parents indicated that they actually do this either “often” or “always”
Love one another: 15 parents believed these this should be done either “often” or
“always”; 15 parents indicated that they actually do this either “often” or “always

